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Athletes as ‘Learners’: 
Characteristics of High-quality 
Learning and Development 
Environments
Beth Thompson
UK Coaching 

Abstract 
This paper presents the key characteristics of a 
high-quality learning and development environment 
in the context of a UK Coaching study that was 
conducted to understand how best to maximise the 
potential of people in sport. The research involved 
13 focus groups with 67 subject matter experts 
from across 12 different sports, from participation 
through to high performance. The study identified 
eight common characteristics of a high-quality 
learning and development environment: a culture of 
learning and improvement; a balance of challenge 

and support; a person-centred approach; a focus 
on holistic development; open, accessible and 
inclusive; adaptive to individual needs; alignment 
and coherence across the pathway; and a focus on 
long-term development. These findings will prove 
useful in informing coach development programmes 
moving forward.

Keywords
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environment, holistic.
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Introduction
In 2018/2019, UK Coaching conducted a qualitative 
research study to understand how best to maximise 
the potential of people in sport. The study builds on 
previous research conducted in the field of talent 
development environments in sport, in order to 
understand the current UK context.  

The aims of the research were: 
•  To identify the characteristics of high-quality 

development environments.

•  To understand the individual needs of coaches 
and athletes.

•  To explore the issues / challenges across the 
pathway. 

The research captured insights from over 12 
different sports and explored the entire pathway, 
from entry level through to high performance.

In this study, environments refer to the diverse 
range of physical settings, spaces, contexts, and 
cultures in which athletes learn and develop in 
sport. Throughout the main body of this paper 
environments are referred to as learning and 
development environments and athletes are 
referred to as learners, to emphasise this point. 

This paper presents a summary of the key research 
findings, with a specific focus on the characteristics 
of high-quality learning and development 
environments. 

Context
Every year, millions of children and young people 
take part in organised sport. A small number will 
transition to senior, elite levels of performance, 
but most will not. For decades, sport scientists 
have endeavoured to understand the unique 
characteristics of elite athletes, and how some 
young athletes make the successful transition to the 
senior elite level. Within professional sport, talent 
identification and development has become big 
business (Wolstencroft, 2002; Martindale, Collins 
and Abraham, 2007). As such, identifying and 
developing young people with world-class potential 
has become an imperative goal for many sports 
organisations (Coutinho, Mesquita and Fonseca 
2016). 

While the terms talent identification and talent 
development are often used interchangeably, they 
are different constructs, as defined in Box 1.

Many professional sports bodies have adopted 
schemes to identify and develop athletic talent, and 
pathways have become increasingly systematised 
in recent years. Yet, concerns have been raised over 
the impact of these systems on athletes’ health and 
wellbeing, with questions raised about their overall 
effectiveness (Ford et al, 2011; Güllich and Emrich, 
2012; Vaeyens et al, 2009). Bailey et al (2010) 
argue that with regards to talent development, 
current performance is a poor indicator of ability, 
since individual development is the result of an 
interaction between inherited abilities, and a host of 
other influences, such as training, support, parental 
investment and societal values. 

Although extensive amounts of research have been 
conducted into the identification and development 
of athletic talent, the research has largely focused 
on individual characteristics (physical attributes, 
psychological traits) and external influences (role 
of coaches, parents, peers). Recent research has 
highlighted the importance of the broader context 
or talent development environment in which 
athletes develop (eg Mathorne, Henriksen and 
Stambulova, 2020; Martindale and Mortimer, 2011; 
Mills et al, 2014). Research suggests that athletes 
need more conducive development environments 
to maximise their full potential (Abbott and Collins, 
2004; Williams and Reilly, 2000) and thus more 
focus should be placed on identifying and enhancing 
environmental factors (Bailey et al, 2011).

Various environmental, ecological or holistic models 
have been proposed (eg Henriksen 2010; Henriksen, 
Stambulova, and Roessler 2010; Henriksen and 
Stambulova, 2017; Martindale, Collins and Daubney, 
2005) and a wide range of potential factors that 
affect talent development have been identified 

Box 1

Talent identification (or talent selection) 
describes the process of recognising and 
selecting players who show potential to excel 
at a more advanced level of competition 
(Cobley, Schorer and Baker, 2012).

Talent development refers to the provision 
of the most appropriate (i.e., facilitative) 
environments for athletes to accelerate their 
learning and performance (Abbott and Collins, 
2004).
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(eg Henriksen 2010; Henriksen, Stambulova, and 
Roessler 2010, Henriksen and Stambulova, 2017; 
Martindale, Collins, and Abraham, 2007). 

Henriksen et al (2010, 2010, 2017) created the 
Athletic Talent Development Environment (see Box 
2 for a definition) as a framework for studying sport 
environments from a holistic, ecological perspective. 
The model focuses on the holistic environment 
and suggests that some environments are superior 
to others in their capacity to guide talented 
young athletes to the senior elite level. Henriksen 
(2010) argues that successful talent development 
environments are characterised by training groups 
with supportive relationships; proximal role models; 
support of sporting goals by the wider environment; 
support for the development of psycho-social skills; 
training that allows for diversification; focus on 
long term development; and a strong and coherent 
organisational culture. This holistic approach 
encourages practitioners to broaden their focus 
beyond the individual in order to facilitate the 
successful transition of young athletes to the elite 
senior level.

Martindale, Collins, and Abraham (2007) argue that 
the talent development environment is the most 
consistent and immediately controllable factor in 
the life of a developing elite athlete. They identified 
five key generic characteristics of effective talent 
development environments: a focus on long-
term aims and methods; wide-ranging coherent 
messages and support; an emphasis on appropriate 
development, and not early success; individualised 
and ongoing development; and integrated, holistic 
and systematic development. They also highlight the 
key challenges of organisations implementing these 
strategies successfully, including lack of coherent 

Box 2

‘An athletic talent development environment 
(ATDE) is a dynamic system comprising a) 
an athlete's immediate surroundings at the 
micro-level where athletic and personal 
development take place, b) the interrelations 
between these surroundings, c) at the 
macro-level, the larger context in which 
these surroundings are embedded, and d) 
the organizational culture of the sports club 
or team, which is an integrative factor of 
the ADTE's effectiveness in helping young 
talented athletes to develop into senior elite 
athletes’. 

Henriksen (2010, p.160)
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aims between levels of development and clear 
long-term pathways; poor communication; lack of 
funding; and cultural issues. 

The research demonstrates the complex and 
multidimensional nature of talent development 
environments and suggests that further 
investigation is required to understand the 
characteristics of successful environments.

Method
The research involved 13 focus groups and 
interviews with 67 diverse subject matter experts 
from across the UK and beyond. The interviews 
and focus groups were organised thematically, 
around six subject themes of investigation: talent 
development, physical development, sports 
psychology, relationships and well-being, skill 
acquisition, and nutrition. Within each focus group, 
research participants were drawn from similar 
fields.

The sessions were semi-structured in nature, 
organised and conducted in relation to exploration 
across these themes, in order to focus the 
discussions. The sessions were audio recorded and 
transcribed, and thematic analysis was undertaken 
of around thirty hours of discussion. 

Key findings 
At the start of the discussions, research participants 
were asked to describe a high-quality learning 
and development environment. Key words used to 
describe a high-quality learning and development 
environment are presented in the word cloud and 
the eight most common themes are summarised 
below. 

 

Person-Centred
Accessible

Adaptable

Holistic

Learning

Adaptive

Inclusive

Fluid Non-liner

Diverse

Aligned

Connected

Safe

Trusting

Aligned

Competitive

CoherentChallenging

Humanistic
Long-term 

Open

Thriving

Individualised

Positive

PlannedInformed
Development

Cohesive

Organic

Open

Supportive

Enjoyable

Transparent
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1. A culture of learning and improvement 

A key feature of a high-quality development 
environment is a shared culture of learning and 
improvement, where everyone – coaches, athletes, 
managers and support staff – work collaboratively 
to ‘get better together’. Within this shared culture 
of learning and improvement, all key stakeholders 
understand the value of learning with, and from, 
each other.

“'We’re going to get each other better, because  
the better you get, the better we get’. That was  

the philosophy.”

“The environment had created a space where they 
[the athletes] were all about trying to improve the 
others and I have vivid memories of those years 

where players would stop training and be like ‘no, 
you’ve got to be better here’. And this is someone 
they're going to be competing with for a starting 

place on Saturday. It still stands out as one of  
the most exceptional environments I’ve been 

involved in.”

To highlight the importance of establishing a 
learning and improvement culture, research 
participants commonly referred to talent 
development environments as ‘learning and 
development environments’, athletes as ‘learners’ 
and coaches as ‘learning designers’ throughout the 
focus group conversations.  

“I say to coaches 'you're not a coach, you’re not a 
teacher, you're a learning designer', which means 
that their job is to design an environment that is 

conducive to the athlete learning. That really is quite 
a subtle nuance, and it is certainly quite powerful, 

because you're empowering the athlete.”

“We need to position the athlete as a learner and 
adopt learning design principles.”

“Ultimately everyone involved in these  
systems and environments are learners and it’s  
a network of learning that potentially takes you  

to a decent place.”

The role of the coach in setting the tone and 
creating an environment that embeds learning, was 
highlighted. The coach was seen as the key catalyst 
for learning, through supporting, guiding and 
motivating athletes – or learners – on their learning 
journey. Helping them to ‘learn how to learn’ and 
understand the ideas and practices associated 
with the learning process itself, was seen as a 
fundamental part of the coaching role.

“If we get them to learn to learn, they then learn to 
adapt and self-organise and problem-solve when 
they're not with us or when they're in the next 

environment, rather than learning only taking place 
when the coach is there, helping or instructing.”

A key theme to emerge from the conversations 
was the importance of developing independent, 
self-regulated learners, and empowering learners 
to take responsibility for their own learning and 
development.

“In order to succeed in high performance, athletes 
need to become independent learners who take 

responsibility for their development.”

“I take that notion of the athlete taking ownership of 
their own development and tapping into the coaches 

and anyone else that appears in the environment 
and using them for the expertise they have, but it’s 

the athlete driving it.”

To optimise learning, and to foster learning and 
improvement cultures, the importance of developing 
coaches who are independent and can self-regulate 
was also highlighted. 

 2. A balance of challenge and support

Another key feature of a high-quality learning and 
development environment is that it provides the 
right balance of challenge and support. There was a 
recognition that simply winning games or matches 
does not stretch the learner and introducing 
challenge helps to prepare learners for the different 
scenarios they might experience as they progress 
through the pathway.

“You are not developing people when you’re winning 
every game. We tried to introduce bigger challenges 

to actually lose some games. We had to explain 
to the parents and to the players that it’s useful, 

as you’re not going to win that many games when 
you’re a senior player.”

“We would work with coaches a lot, in terms of 
periodising challenge on the pathway for the 

highflyer. If things are going in a nice linear path, 
we know that’s not great for future success, so we 
would purposely put in bumps along the road, to 

help them.”

Discussions highlighted the importance of taking 
learners out of their comfort zone, for example by 
playing them up a level, and the resulting impact 
on them having to deal with bigger, or more 
powerful players. The point was made that it is not 
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necessarily the challenge that is important, but the 
learning from that experience, and the skills that 
would be developed as a result of that experience.

 “First, it’s not the challenge, but it’s what they learn 
from the challenge. So now you're going to come up 
against more physical people, more tactically aware 
people, it’s going to be much tougher. So, you have 
this and now we’re going to make it like this, but 

we’ve given you some of the skills to cope with it.”

Recognised within many of the discussions was the 
need for challenge to be introduced earlier in the 
pathway, while ensuring that it is appropriate to the 
individual's age and stage of development.  

“The real problem is that we wait for those 
challenges too late, rather than put some of them 
in early, and the support around them. The best 
players look back on their career and talk about 

challenges as the thing that makes them.”

Research participants discussed the importance 
of competition, both internal and external, and 
the need to ensure a clear and concise pathway 
that exposes and challenges the learner at the 
right time. This was particularly highlighted in the 
transition from the first selective environment 
into performance environments, where there was 
some concern over whether the right competition 
opportunities were available.

Where there are high levels of challenge, there also 
needs to be an appropriate support structure in 
place. 

“My emphasis would be on balance I think, balance 
on support and challenge in line with the growth 

of the athlete, in line with an outcome, but also the 
individual because I think that’s absolutely crucial.”

The challenge – and a person’s response to it - was 
seen as a positive, but there needs to be an effective 
support network and a supportive environment in 
place to manage that process.

3. A person-centred approach

A key defining feature of a high-quality learning 
and development environment is that it is person-
centred and responsive to the needs of the 
individual learner – centred on them and tailored to 
their specific needs. 

“The notion of developing the person and not the 
player approach - for me, there’s more success in that.”    

“I think it’s important to understand that what 
makes a rich environment in terms of that 

development of talent is the coach needs to 
understand that it’s about the players. If the coaches 

aren’t of that mindset then you can see a danger 
sometimes where it becomes about the coaches 

and actually the spotlight really should be on the 
development of the players.”

High quality environments recognise individual 
differences and are able to differentiate. They 
recognise that there is not a standard ‘one size 
fits all’ model, but different types of learners, at 
different stages of development, requiring different 
levels of support and challenge.  

“Because it's differentiated it’s therefore 
personalised to the unique needs of the individual… 

it therefore becomes strength-based because 
it’s working from the perspective of what the 

individual brings to the environment rather than the 
environment trying to squeeze the individual into it.”

The importance of developing individualised 
learning plans was highlighted – where the 
development expectations are clearly set out, and 
all stakeholders, including the learner, are engaged 
in the planning process.

“The other one I think is incredibly healthy is clearly 
articulated expectations. The athlete will get x, y 
and z, and in return a, b and c is expected. And 

our expectation is that you will join [the pathway] 
because it’s fair, because it’s open, because it’s 

transparent, because you benefit from it, therefore 
we expect you to be part of it. So, those are clearly 

articulated expectations.”

“I think in our culture, everybody is an individual 
and they should have an individualised program and 
they should be allowed to be their own person. So, 
we don’t have a set, this is the ‘our way’. Behave in 

whatever way is natural to you to behave.”   

Within this context there was also a warning about 
the potential pressure that could be placed on 
learners in environments that are too focussed on 
the individual per se. 

“I’ve seen environments where you overdo that, 
where people are trying to be completely  

athlete-centred about it. And what the athlete’s 
doing is sitting there thinking, actually, there’s 

enough pressure on me, but now it’s all about me 
and it’s all about how to deliver and, you know,  
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all the guys behind the scenes, and if I don’t do it 
I’m letting them down.”

Achieving the right balance is key. 

“It’s about the individual, and they are clear that it’s 
about them. But that’s done in such a way that they 
don’t feel pressured that everyone else is depending 
on them, or their performance, but they know they 

have resources around them.”

The challenge of adopting person-centred 
approaches in large group settings was also 
highlighted. 

4. A focus on holistic development

A core theme to emerge throughout the focus 
groups was the importance of developing the whole 
person beyond the athlete. Success being defined as 
producing healthy and rounded individuals, some of 
whom will continue into high performance sport, but 
most will not.

“I think it’s about developing people. They’re a 
person first before they become a sprinter, a rugby 
player or a golfer. It’s not just about the player. It’s 

that whole person approach and the holistic view of 
their development as a player.” 

“I guess it builds on this idea of holistic players.  
From a player perspective, holistically feeling 

supported and understood by all the parts of the 
system, so seeing them as people as much as they 

are athletes and being recognised as that.”

“We’re really looking at the fullness of the 
individual. That is all our jobs to make sure we don’t 
lose sight of the person and actually, we should be 

trying to make them a better person as well.”

As such, there was recognition around not only 
developing the physical and psychological attributes 
of individuals along their respective pathways, but 
also paying attention to the wider social contexts of 
their lives and preparing them for a life beyond of 
sport, whenever that may occur. 

“We need to spend at least some time trying to 
work on the personal attributes, if not the academic 
attributes, so they are prepared for when they leave 
the sport and to manage them through the sport. I 
know full well the players I work with aren’t going 

to be able to do A-levels, but you can definitely 
develop their psycho-social skills as well as their  

life skills.”

The importance of allowing and encouraging 
learners to engage in other sports and other 
opportunities outside of sport (eg education, work) 
was highlighted. 

“Some sports do it well, they have good educational 
development alongside the pathway, social 

development alongside the pathway, and allow 
people other opportunities. So, they can do some 

other good things on their journey rather than just 
being the cyclist or the rugby player, or the  

football player.” 

“There was really value-based off the pitch stuff, 
like they did philosophy and still, I think, run a 

philosophy club and are getting players into doing 
degrees and doing further education. They started 
up a crèche so that actually the players could bring 
their kids into work. The crèche was then provided 
onsite at the training venue. Loads of stuff like that 

which I think takes into account that sense of it 
being about the whole person. It’s not just about  

the player.”

“So, especially when they’re competing at 
international levels, we’re supporting them if  

they want to learn a language, take a class, learn 
other skills and providing the resources for them  

to do that.”

Providing a healthy balance of opportunities is 
key. This will help to ensure that learners have an 
identity beyond sport and are equipped for life 
outside of the development pathway. 

5. Open, accessible and inclusive

Creating and maintaining an open, accessible and 
inclusive learning and development environment 
was regarded a key priority for a number of people. 
The importance of casting the net wide open, and 
for as long as possible, in order to ensure a wider 
and open pool of potential talent higher up the 
pathway was also highlighted. This affords the 
time and space to nurture and develop learners 
holistically, and also reduces the pressure to identify 
talent early.
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“It is very much a case of trying to give as much 
opportunity as possible to all those with potential, 
and so keeping the pathways as open as possible.”

“Where I saw it working well is where an Academy 
Manager had very good relationships with key 
schools, lots of clubs and the way they talent 

spotted if you like, was over a number of years 
people would just ring up and go, 'by the way, we’ve 
got this good player, come and have a look'. He said, 
if he heard that three times over a year or a couple 
of years, then he’d go and have a look. It’s just being 
well-connected and it naturally creates this big net 
where players just develop over time and they’re 

not lost.”

Discussions also centred on the need to create 
inclusive environments, where diversity is valued 
and where every learner feels safe, secure and a 
sense of belonging. The importance of learners 
being able to express themselves and being 
accepted for who they are was also highlighted.

“They have to be innovative, have to be caring, 
have to be supportive… you’ve got to create an 

environment where players want to be.” 

“That’s where the term psychological safety comes 
from – ‘I feel supported and I feel like I belong here’ 

and it’s that belonging bit for me, it’s massive.”

“The foundation of it is one where you feel secure, 
one where you feel safe, one where you feel there’s 

mutual respect.”

Fundamentally, creating an environment where 
people want to go, and where they feel welcome 
and included, is key. 

6. Adaptive to individual needs

A similar theme to emerge from discussions was 
a recognition that learning and development is 
unpredictable and rarely linear: people progress at 
different rates, at different times.  

“I think a big problem is the motivation to have 
things nice and tidy and neat, in that here is the 
participation bit and here is the performance bit 

and here is the talent bit and here is where coaches 
work and here is what they do. Development is non-

linear, so it doesn’t necessarily fit into something 
like that. In fact, there are lots of roundabouts and 

side alleys that the best players should be able to 
take to get there. If we make things very linear on 

the pathway or within the model, then we lose some 
of the potential diamonds, because they don’t fit 

in. And actually, the best ones rarely fit in, so we’re 
bound to lose them if our pathway is like that.”

Discussions centred around the need for 
development pathways to have some degree of 
flexibility in order to respond to the changing 
needs of the individual. The point was made that 
development systems need to avoid being too rigid, 
and more malleable and sensitive to individual 
learning and development.

“The idea that the environment is going to change 
based on how the learner and individual is changing, 
I think that is a critical one. If we can get that right, 

then a lot of other problems solve themselves.”

While it was recognised that the development 
pathway needs some structure, and pathway 
opportunities should be clear, visible and planned-
out, individuals should be able to move in, out and 
through the system with ease.

 “Once an athlete is in the system and they might 
drop out of the system, there may be something 

going on in their lives or something has happened, 
that they’ve always got this view that the door is 
open for them to be brought back in again, so it’s 

not an all or nothing thing.”

“There are always examples of players leaving the 
system, talented and high ability performers leaving 

the system, because the system is not flexible 
enough to cater for their needs.”

“If you’re on a pathway and you’re cut, you will not 
return to that sport. In other words, you’re out of 

sport. You lose all interest because you’ve invested 
so much... then you are suddenly crushed.” 

As such, providing alternative options and multiple 
entry, exit and re-entry points, was regarded a key 
priority for a number of research participants. This 
helps to sustain engagement and a love of sport, 
even if people drop out of the pathway temporarily.

7. Alignment and coherence across the pathway 

Another key theme to emerge throughout the focus 
groups was one of alignment and coherence across 
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“A focus on long term development (rather than 
short term development, that places a focus on 

winning), where the focus is on development, and 
inclusion along the pathway.”

“Having a long-term philosophy is just that they’re 
trying to make that person or whatever the goals 

are, become a professional sports person, be a good 
person, whatever it might be.”

Research participants acknowledged the challenge 
of adopting a long-term philosophy, recognising 
that people tend to operate within their own 
environment and therefore find it difficult to build 
in an appreciation of deferred rewards, or  
longer-term aims.

 “Quite often the focus is to get their athletes 
selected and to win as many games as they can at 
under 15’s and 16’s and 18’s, not thinking about 

performance later, thinking about performance now 
as opposed to development. That’s a real challenge.”

Some of the ways this could be achieved is through 
closer, more collaborative working between 
different environments and through redefining the 
measure of success. Rather than measuring success 
on winning or losing, success is defined over a 
longer period in terms of maintaining participation 
in the sport, and enabling learners to maximise their 
potential and ‘be the best that they can be’.

Summary  
 
The aim of this paper was to develop and inform 
our understanding of high-quality learning and 
development environments. Recognising that 
no two contexts are the same, the interviews 
and focus groups have provided a rich source 
of data and identified eight common themes 
that characterise high quality learning and 
improvement environments: a culture of learning 
and improvement; a balance of challenge and 
support; a person-centred approach; a focus on 
holistic development; open, accessible and inclusive; 
adaptive to individual needs; alignment and 
coherence across the pathway; and a focus on long-
term development.

While the data from this research is still being 
interrogated, the findings resonate with existing 
research in this field. At the broadest, systemic 
level, the issue of a complete, coherent development 
pathway was key. In many of the conversations, 

the pathway, and consistent messaging amongst all 
stakeholders, whereby everyone involved is aware 
of – and signed up to – a common vision about what 
was being sought to be achieved, or the ultimate 
end goal.

“There is a lack of coherence in the pathway, in 
relation to what happens above and below where 

you’re working and a lack of understanding between 
key stakeholders - parents, players, coaches, 

governance.”

There is a need for this alignment across all stages 
of the pathway – from entry level through to high 
performance – and clarity of understanding of how 
each stage of the pathway connects and contributes 
to other stages. Understanding a learners’ trajectory 
and their (non-linear) journey along that pathway 
is key, but also awareness of what to do to prepare 
learners at each stage of the pathway. 

 “For me it’s around having a clear [shared] mission 
and purpose, and real clear understanding of what is 
typical at this stage of development and what do we 
need to embed here so that they can then progress 

to the next stage.”

“If you want to have someone that’s going to be 
capable of managing that super resource-intensive 
system, then we can’t just wait for them at 17 to 

enter the high-performance system without having 
exposure to those kinds of resources throughout  

the pathway.” 

Improved alignment, coherence and consistent 
messaging will help prepare people through 
transitions, both in terms of training load 
and managing expectations. However, some 
commentators were wary of placing too much 
emphasis on transition, emphasising that it was just 
a natural part of any stage in life, and as long as 
people were sufficiently prepared, it might not be 
such a difficult process.

8. A focus on long-term development

There was a great deal of discussion about the 
importance of ensuring a focus on long-term 
development. There was recognition of the short-
term (largely financial) pressures that exist within 
some environments, and the competing demands 
of developing and nurturing learners over the long 
term, versus the need to focus on the technical and 
tactical skills to perform in the next game or at the 
next competition. 
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the pathway felt like a series of distinct stages, 
rather than a coherent whole. Issues around 
competing definitions of success and the pressure 
to ‘win’ notwithstanding, much of the discussions 
revolved around redefining what success means and 
developing a whole-pathway view of a learners’ 
journey.

The contemporary change in pedagogy to one which 
is more person-centred was noted and welcomed 
almost universally, and awareness of the ‘whole 
person’ beyond sport was a key theme of discussion.  
The duty to care and supporting learners to ensure 
they have a wide set of transferable attributes, skills 
and qualifications, was seen as a moral imperative.

This paper has drawn out the key characteristics 
of high-quality learning and development 
environments. While the focus groups and 
interviews were wide-ranging and discussions, 
in places, detailed and encompassing, it is 
acknowledged that not all issues have been 
identified or discussed. Further analysis is being 
undertaken and will be shared in due course, but 
it is hoped that these findings will prove useful in 
informing coach development programmes  
moving forward.
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